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hd f

It's‘truly*e pléasure to be invited to participate in

this 60th Annual Convention of the National Association of

- H A4
Secondary SchooliPrincipaIs.

To start .off the session, let me read to you one brief
. « - » /' 3
. !
statement and see if you can identify who said it: /
':-‘ . - 4 . l .— o '
> <y . l /
The children now love luxury. They have bad !
. manners, contempt for authority. They show /
"disrespect for their elders, and lpve chatter
in place of exercise. :

L3

They no longer rise when elders‘en{er the room.

* They contradlct their parents, chatter before
company, ‘gobble jup dainties at the table, cross
their legs and tyrannize their teachers.

' ‘ ' f’;\\.

I bet you all think that is a statement made by Owen .

o s
.

Kiernan. Actually, the statement is attributed to §ocrates

.

1

’

around the year 390 B.-C.

. *Prosecuting Attorney
OddamiCowwy'
1200 N. Telegraph
'Pontiac, Michigan 48053

EAQA 00& 302




. ©) If Socrates were alive today, and walked into some of’ ' ‘
%’ \ ) ." "‘ '“ ' ) ’
| ) S

our nation's schools, he would take one lock droundl'nd

—- i . .

>

. quaff another dose of hemlock.

v
.

Let's carry the Socrates theme a bit further. ' What

e would be some of the initial obrervations of Socratcs if he

were to reappear in some of our nation's :s¢hools today?

. B
» i -
\

1. He'd be Eerplek&d bv the ongoing-tﬁg-offwar ,
. C s \ ' ‘i;'
- between the deyellopment of students rights and the

/
consequent erosjon of the administrator's authority.
. R . . N

' . . i

2. udeé w071d be stunned bf the degree of féderal control - -

exercised by an, ever incx flow of court decisions

| ‘ ‘ r.

. which unfortunately thragter to forever embroil school
E ’ ) R ' . £
. administrators in 2 lejal guagmire. ‘
: . . . . - AN ’ *
) 3. He would ' suffer furyler consternation attempting
»~ ;
. > %o

kN ' v

* to get into'one of the lavatories because he doesn't ém&ke.

& g

4. And certainly last but not least, Socrates would

, ' L)

fruly be’puzzled that\a Prosecuting Attorney - the chief law

. : ~ * . 1
. . } -

i . R “ ]
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l - |
L enforcement officer of a county - would be invited to )

s —
. ~ .

.
v .

participate in essentially a conference of educators.

Let's talk about that last point: why is it necessary,

v
A\

in 1976, at a concuxrent session such as we have here, to
M . / = -

-
1)

set agide over an hour for a Prosecuting Attorney to express

v

his wviews? N !
. N o ' P
~

The answer is as unfortunate as it is simple: more and

4
/

‘more the. relationship between a school principal and the
- L. ' '
= e &

AT

. student, and the functions and respo sibilities of .each, are

. -

being controlled and dictated by

é' continuing involvement

‘ ‘ of the courts. i . T .

. , /

e , v r
It's this éery grigical'&ésde that I would like to / ‘.

L

develoéhwith you today: —na@g}y, the gradual court takeover

PRENCI v T L ~

. .
P | . toal ~—. '

. of the educational system in Americe and tte. many complex
. g ‘. - Steea . ~_L o /

and Corfusing legal. questions &

-~

ich have arisen because of

= )
. 3 v v'-_ . I8 9
this unfortunate judicial /Anterventién. - .

/i\ » e ' el ‘\ " o :h‘\““
. '/ e | |

|
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|
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The school principal, the student and the law is the

-~

web that I've been assigned to untangle today.

Since the days of Brown vs. Board of Education, 347 U.S.

7

:

' - ‘ %
483 (1954), the Supreme Court of the United States, and lesser
: R { '

federal courts and st?té\éfurts,«have had apparert difficulty

« ' . f
in distinguishing their judicial robes from your rTap and gown.

e /

Prior to Brown vs. Board of Education (the case that must |

L3
. . |

be considered a ‘landmark decision in your field), we might /// ’

nostolgically refer to education in those days as the "good i

) , [N 4

“

>

ol' days". C Vs

t

#+[{The good ol" days hac been defined as those da§é when

.a student went to the principal's office, it was the
’ .‘ . M " !
student whg was in trouble!]
y

. The Brown case is as good a-landmark as any in time
L ‘ | o : L
to pinpoint when the delié@te balapc/ between the adminis-

..trators' traditional rights and recponsikilities and the

K ; A
A

1

- .rights of students in general egan to shift.

-
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- Let-ﬁe'géQtolﬁhé'biéckboard. ‘

- .

1 [Whereupon the speaker inscribed upon the blackboara:

. \
-~ “
- - ¢

\\E§ucation,— a privilege pre-1954]
\ . “

// - It was at this point in time the highest court in our )

@ . '

land said in essense: attending public schools in the

i . ¢ .
United States no longer is considered a privilege of our

youth but a right of our youth. : | e
The Court said:in Brown, and I quote:

In these days, it is doubtful that any child
may reasonable be expected to succeed in life

‘ . who is denied the opportunity of an education.

' Such an opportunity, where the state had under-

AR taken to provide it, is a right which must be ,
a ‘ made available to all}l on equal terms.

Wwhen this bombshell was dropped, it set off a ripple

v

. in education which today is a tida% wave that virtually ) .

I

- threatens the very existence of our educatlon system.

. -" - . . ‘
- . The first ;hde had fallen and\zﬁg‘ﬁiéég;lc?l balance Lot 1
i

4 ¢

-,

between administrators and students”was in jeopardy.

- , P
’
I
1

If you were to 'ask the Court today why’they?seem to faver

the expansion of students'

@

\A HES
constantly éigggzgijaway at the admlnijfratorﬁs authorlty,, "

Q ';_ . ) 6
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- W

[ 4

balance. \ .

\

. v
—
’ school newspapers censored,

K y

authority of a principal to
(3
« <«

" viktually unchallenged.

[Whereupon the speaker

.

-

EDECATION. - 3 RIGHT

-And here ip 1954, when
6

that it.was.not an abuse of

\
subject:

i -

- the Court would protest and

If continued attendance at school was a privfleq

the questfon of quarate but equal schools.

say it is still\strikiﬁg a
C
\[ -~

/!

then the morass of 'litigation during the 60's and 70's  would be

i

nonexistert. Hair length could be-dictated, arm bands forbidden,

¢

demonstrations controlled, and the

.

e -

run his school-with an iron hand

v e . -

inscribed »pon the.blackboard:

BROWN VS. BOARD OF EDUCATION (1954)]
thé shoe dropped, it's ironic

¢ -
poweﬁlbfnprincipals that brought

about this revolutionary decision in Brown vs. Board of '

-

Education, but rather, as'we all know, it was an attack

N
- ~

against the policies of a state on an entirely éeparfte.

<8




C ‘
—f-\-\52§\fs the United States Supreme Court attempted to
, J i

-

remedy this situation angd- alter the separate but equal

doctrine, they may very well have thrown out the baby with

-

‘the wash.

"For if we go to the:bqard again, you'll see what flowed

]

naturally from Brown.

¢
-

[(Whereupon the speakér inscribed upon the blackboards—

RIGHTS] . % T

yj . :
' Evolving from Brown is a wnrd that has been burned in

\ v
N

your minds, in your hearts and in your student code of

conduct - the word RIGHTS.

—~
[}

There is an important legal principle in the Constitution
~ \
: X o
of the United States which tremendously affects youxin your /

’

- L
-

T

[l '
profession and can be traced all thj way back to the Magna

»

\
\

CartaL

N - ) -

! . “\‘ 1

. c .
“_jﬁl{brefer to a clause in the 5th Amendment of tgg Bill of ;

h

]

Rights that states:
. /




“

o
o N
\

-3 . ’ N
. .

...nor shall any person be ... depxived of life,
liberty, or property without. due process of law...
&

- g

\

And later in the 24th Amendment, the réquifements of o

/ . |
/ . : |

Due Process appears agaih in the language: - - -

No state shall make or enforce any law which shall . ‘
abridge the privilede or 1mmun1t1es of citizens

A of the United States; nor shall 'any state deprive ' J
any person of life, liberty or property, 1thout 3 S
due process of law;... i : g

-
'
.

And if education is a right - a valid, enforceable

‘ \ _

property right - as spelled out in Brown vs. Board of

-

Education, and if Rights are protected under the 5th and

14th Amendments of our United States Cong}itutiqf, then you

<Ay

can see what is the next logical progression: . »

{Whereupon the speaker inscribed, upon the blackboérd:

.

' ) DU% PROCESS]

And that brings us to today with the United Statis
I - >~ £ /
N : J/

Supreme Court and fdderal courts and our state courts ’

P / . .
defining and redefining whet . /is meant by Due Process under

thé/laWz y . )



~saying to you as a principal -or-a superintendent or a teacher:

P

, N
e . )
. . »

4

’

‘What is due process.when you attempt to Jimit a , '

.

student's righﬁ tc wear an arm'band_in'schocl? What is§-due

b ) //
= M - ‘ ’ . /L
process. with- regard tc a student wearing his halr/AS te \\\
. - \ - ‘/ .

7 ' . O
chooses despite iégulations? ‘What is due prccess when you T
punish a Student who won't stand for .the Natioral Anthem?

2

-8 -
“.a oy,

Etc., etc., etc. . :
N - ] ~

The Due '‘Process Clause of thg 14th\Am;ntwent, ps‘interpretéd

» -

by the.cohrts, makes state officials out of school officials
.— ) , 7" N ) kY Ol .
f. . R N
and :applies the due .procesg restriction to school officials

e -

- R .
- \ .

- V: A

. ’ N

#n the performance of their duties.

LA ’ ®
- .

- ! « .

So when the 14th Amentment says "...nor shall\afy state

B N : ' t €

deprive any person of life, liberty or property without due

-
-

prdcésé of ‘law", réali! the Coﬁ§titutibn”of the United. States is .

!

/
"you.may not deprive a student of his 1ib§&ty or property . >

- . .

. |
rights without due pfoéess of law." .. o .

. . N , 1

‘1

|

1

- . K \ R ' i ,
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.

- 1

distribute literature at school, subjected to the search of , * .
i .. C e

. school term, .told to take off his arm band, cut his hair df

. - £l

i 'v
[ . . o

change his clotheé -,iﬁ effect; the State is taking .action o \hj
‘ * - " ) . ) . . * ' l- .l/
against that,spudént‘and the demands of due process must be

~
L

met. ) ’ , c
! . . '

_ Due process si@ply‘means that 6ne who has rights, and that Lt
- - - . . !

) | ! . *

"now clearly inéiﬁﬁééﬁstudents,‘iq*fntitled to hawve those ' |

- oy
. rights protected by fair pf!??iﬂﬁuzkéériz d as "fundamental -
- . . . // [ IR
i - - K £\ ./ - ' -
fairness” or "fair treatment.™ ; . .
- ‘ : ©

L - ) \

- ’ M - *

it would not be a problem today - i'f. educa iQn remained a

.
'
* N . M - [y

. privilede,rather than being declared a right. ~ =% - -
L] . ’ . .

! . Voo v

: s - “ ) 4 - v"“' ~ Tt
[{That's just like saying the Hindenberg would have had".

* ' T~ : ) s’ ’
.

.,g-good,fIigﬁF if it weren*& for the Ianding.]'- Co s i :



-- -But the fact is that ‘educatibn is a RIGHT, declared so
; B . v - - +
* ’ ' L. s

¢
s

by the United States Supreme Court, and YOU all must act °
s ) ]

accordingly. Anpd if you do your best to follow the dictates

- N .

) , . ~ , /
~of «the highest court of our land, you unfortupately becomg
. . N . . © . /

v ‘ -
- .

. . L/ ~‘
- embroiled in the-distinction between substantive auézéébcéss
A )

* s 2
- -,

»

/

i

and'procedurgl due process.

[Whereupon the speaker inscribed upon the.blackbeard:

‘ I

‘

PROCEDURAL SUBSTANTIVE 1 o

Thede two pfinciples I feel are very easy to understand.’
47': ‘ ' ‘ ‘ - . ' - ’
L]

Procedural due préqess~is véry simply the:procedure or thg,
—— \ , N . » . . , ’ -~
oY . ., ° h . - \
’ metho? that we,u;ilize to control -a given subject matter,.

. . . .
. . . .
/ . . t ..

it's/the means by/whicﬁrwe impfémenﬁ or enférpe a parg

regulation.




' expel somebody/from school for violatioj{bf a regula®ion? What *

.

. \ , - :}
4 \ .
’ - - . .
. N [} v ¢ - .
" . - . 4 .
’ Y . v .
. ‘ -
. R e S
. ’ - ‘\‘\‘ . P
[] . e
u ; - ‘
° For example} what procedure will we utilize if we |
4 i '

i

£
L

, ’ . r ’ |

is the procedyre that we utilize when we suspend a student -for |
4 ‘ ' T - E ) * - . ¢ :i

a short tetm or a lonc term periodf The\fanticular safeguards

- - ' ‘ g [ . .\: , N . )

we build in to guarantee a falr procedure Ys-called procedural __—

.

.

’
.

‘dué process. -
A -

- . ' * !
Restated, procedural due'pgbceEs i; the fundamenthl, ., - = .

<

4

L

fair method instituted to determine guflt or innocence of . R
: - ’ s - AN
g , .

- ‘ < ~ .
the Inf?inger. . 4

& . v . N .
»

\ . ) , L |8
Secondly, we talk about éupsténtive.due proifss. It ig, I~

--
. s 'y .,
’,
1 4 - L)
- -
-

believe, an eqgually s%mg}e concept. Substanti&e due process

. ' 4 “
N .

-

-

{ " ' o .-

* . . . » . -
" is ncthing more than the subject matter of a reguylatien. What _

- N . v

.
- -

“ ‘ , [} ’. \‘- . - - R .
‘is the_substance';;\bhat we a%é trying to regulate? Is it .

-~ r

' “dealing with the subjéct matter that a school principal, N

ﬁgir length, is it .a dress code, is it arm®bands? We are /really ~
<. < ' : .~ . A '

» ~

. - \”\ ¢ -

N .

., .y .-
— . . PRERLY) . ! . s - :
\

ting to control . - -

. . 2 \\\

;cppoi administrator or school’board is attemﬁ

or regulate in sbme fashion. C



7

"For over asdecade,

there's been considerable attention

-

¢ . 4 -

: . oot
¢ to the fgkt that a student is not really a babe in arms, but

J

L2} PR

-
.
1

3

-

—
We first saw_.this

- L -

In Tinker, the federal courts di8 more than just.%{inker

J .
, - Ll t

1widg tﬁq system. [I've been waiting two months-:to get that -

<

3 ¢ . T . .
, : ) .

“
.

{ine &n.] Let me quote Tinkers: . _ N

.
2 ‘ ©
. 5

" School off1c1als dJ not possess absolute authorlty .
over their students. Students in school,. as well as

out of 'school, are persons under our Constitution. °

They are possessed of fundamental rlghts~wh1ch ‘the o

o . state must rﬁﬁpect... . . )

’

. 13

i
¢ -
.

citizen, ‘as .obviously he has been declared to be, then he is’

. e

v N ) . . e
entitled-to Ehe rights of a citizen, which includes due .
e v . L v ‘

.
' , Yy

process. Ané when we té{; about procedurai duye procesé, .

Vo : ) - L. e "~ .
we therefore are talkirng aﬁéﬁt the safeguards to insure that

| ‘ . * . - .
. .

. < R ’
. ) . g

‘u‘ R o " ., ce . PR ] \’
Taking it one step further, -if a student is a person Qr a -

shis citizen&' rights are protected. . **




A general rule of thumb would be this: The greater.the | ’ﬂ

L 4

interference with a student's rights, the more formal must be
. g9

' Y
..

the procedure used.

-
*

- : Therefore, in keeping with this rule of thumb we could.
'say: the more ;erious‘the dfsciplinary action contemplated,

the more complex must be the procedural due process séfeguards.

Y *

: L

What constitutes'due process under a given set of -

4

. ’

. - . - »
. -

3

*

circumstances must depend upon the nature ¢f.the proceeding
. . . -

involved and the rights tha9 may ;§sibly be affected by :
. %

! 4

that proceeding. .

A perfect illustration of which I speak is the most fecqnt

*

Goss vs. Lopez case. [415 US 565 (1975)] S ' . -

As required by Gass, the procedure to suspend a student
PRI . — - :

- - v
. . ¢

. ¢

for less than 10 days is, less'involved, less cdmplex, less

~ ~ L4
.

- restrictive upon\ihe school‘administrator than it would be

* P
® §

< -

if you were going to suspend a student for more than 10 days.

3

. .
"

L. . o [ P



]

»
EY

«
L

v , JIf jt's al&rjspensi,or_x of less than ld.da’y.'s you simply .
S Y v . -

.
2

must give the student: . PR : .

< —

A. A notice of the tharges against him,jand if he
‘denies them;
. - i‘»’ . ’
_ e / .

B. An éxplanation of the evidence the . authorities
»

Al ) /

e ! have; ‘and i : ‘ //

C. -Finally, an99pportunity'to present his side of the /
I . ’ ° fes ~ N . ‘ . '
- story. o B L ‘ "
: )
> But if the suspensioh is to be longer ﬁhan 10 days, you.

-

. »

must be more careful to see that précedural due process (which .

really is fundamental fiarness) is insuled by means of a more

fofmal'procedure, such ‘as a student’s being’entitled to present -
. . 1

i . t

N K

his own witnesses or even to be represented '‘by an attorney.
. . /

. v

—— a

- + As.I said earlier, substantivg due process involves ﬁq ' 1
i
|
1
|
}
|
|

more than the subject matter or the substance of a , L

o
. - .
o . £

particular regulation< o

N t‘ - : .’ L R
In the good ol' days, students had the burden of
. ] A ) ' -
. . ’ . e -, ) . S . .
* K . Lt s, [
.showing that a ryle was unreasonable, but since the educational
. |' rd . Vt ..

h « T . P - . vt -

&




CZ;;)osion in the 60's, the burden is now shiftéd to school i

«

administrators to show some reason, for the rule's existence,
and also show the rule has a reasonable relationship to the
educational process.

To further i%lustrate substantive due-progeés, let me .

[

subdivide jt further into two major componertts:, .

‘{} .
(Whereupon the speaker inscribed upon the blackboard:

Rt - v
e

A. Constitutiogal or fundamental rights.

ER

B. Non-basic rights.} ’ .

I think-thid division may be helpful. We can look at

.
~ . .
. .

substapg}ve rights in two general ways. Is the substantive

M .

right that we're going to attempt to regulate a basic consti- .

.
P !

-2

!

i

. |
tutional, fundamental right guaranteed by the Constitution? . . }
Or.is it ‘a lgsser important, non-basic right not contemplated !
- 4 . . ‘

. ’ : e
by the Constitution?
.

v

that question, whether i

.

tvs

l
|
i
Onc%'you are able to ans 3 %
' . . ) g

AS

-

A or'g{ thén you will know just how fa

///EEZ;;/yop can go.

. .
.



~

'A. Constitutional or fundamental right: If the school
' b . ’,

rule promulgated involves one of these Constitutionally protected

»

’

interests, such as freedom of speech of‘the freedom from

vbeing subjected to an unreasonable search and seizure - if the

-~

rule involves one of these types of Constitutionally

protected interests - THE SCHOOL WILL BE REQUIRED TO HAVE A HIGHER

-

- i DEGREE OF JUSTIFICATION FOR ‘THE RULE THAN IT WOULD IF IT

\ WAS A NON-BASIC RIGHT. Ny

¢ | Z

-

-

~ B. If it is”é,gon-basic right, not ;:éianteed by the
."u — / ’ ’ - i ~ »
Cons#itution, such as the regulation to determine.hair len?th
P . ) q .

-

or a dregs code for instance; the school bff}cial need only

demonstrate that there is a reasonable relationship between

its rule and the educational function in order for the échool

. . \ . » T
) to prevail. :

s
*

’

£l

In—éther wo;ds{ the schools can regulate and

-

A-
LY

I C :
control non-basic, nen-fundamental rights of a student if the

- ‘< . " -

- ¢ T
. . . Ey .

" ! . . 4 . L4

. . . N ' /h
o - -t . 218 T o ‘ . i |
. . 3 . . o . ' S 1

. W .




rule is/for a valid school purpose such as regulating hair

’

length for the health or safety of the student involved.

Let me summarize this imporﬁiyfjarea: Can a school pass a
bl "

regulation? Answer: " Obviously, yes. Can the school pass a
regulation that infringes possébly upon’ a non-basic or non-

’ ’ -

. —
ﬁuﬁagmental right of a student? The answer qgain'is yes, and
</ E ‘ 3

27 Y
%

the school in this regard must only show that there is a valid

.
N ra - .
h - »

school purpose involved.

N BEPIRNEN b;
Can the school pass a regulation that infringes possibly ‘@&'

upoz}éhe constitutional or fundamental right of a stﬁdeﬁt?

e,

B 4 . .
Again the answer is yes, but the school will be required to ™ -

£l
N -

'demonstrate a higher degree aof justification for the rule.

Unless the school is attempting to curtail some

-

¢opstitutional, fundamentdl interests of the student, the

courts are generally pursuaded the school should prevail.,

’,




-

s

One final point: you may be asking yéurself "wh;h

does such jpstifiéatibh exist for you, as

v

a principal,

|
to

curtail or interfere with a constitutional or fundamental ’
- ‘ M

- . . A N
right of a student?" The answer is that you, as public L

school authorities, can limit such a basic, constitutional

— ~

.;ight when the‘stuaént's exercise of that right, suych as

-, freedom of speech, materially and substantially,inte;upf% the R

.- a L a’ ) .. .
operation f the s¢hool. This is referred to as the |

[

/
oftgn used t® determine the . -

A t d

!

Disruption Test, and is

v

substantive rights of gtudents.

ey

* B '
"% -‘ *
. .

- i1 . . “
- ~ ¢ ¥ . o

It certainly goes without saying that a principal h@; t ’ 4
i ‘. . - . t

more than enough justificatioﬁ'tq promulgate a rule that
- | i
might indeed interfere with a constitutiohal, fundamental

.~ .

- ' right of a student where the principél‘can demoﬁstrate

the need for the r?gulation on the basis of health, safety

4tudents. ) . B “‘j
i .

4 - ‘s . R . - . [}

. | | l
. | : : ’ |

‘or welfare of the




\ -

-
=

as freedom of speech, especial

———

the safety of other students,

‘

School District unsuccessful i

from wearjng black arm bands?

//Answer:“ A failure on the

- v 2."_ -
“ trator to properly articiulate

failurg'to articulate how the

the students was placed in "jeo

/

&

. Remember ~ if an administ

An interesting question arises here:

can indeed curtail a fundamental‘right of

if thed school

such

v

Ve

a student,

ly when the exercise of that

freedom of speech by that student might cause a substantial

interuption in the operation of the school and/or endanger -

/

why then was the Des Moines

n stopping Tinker and friends

-
‘0

part of the school adminis-

-

£

what the disruption was a

ty—and-—welfare of

~

health, safe

i *

%ardy.

¢

.

rator cannot articulate his

for relating a rule to q
. }

iXl be stricken'down.'

[y

he ed

ucational process, the



A That's wh7ﬁ:% happened in the past, how we got ‘)<

where we are today.

5

./ ' .
‘ Last .year the second shoe fell with the Goss case,

and by its ruling’in that case the United States Supreme

Court got ofd the Bench - not too far from here-- walked
(

L4

- ~down the street and into your schools, and as the minorit§

-

opinion said: . <t ' .
. \

+ M \ ’

e k
Opened the avenue for judicial intervention into the -

gz . operatjon of our publlc schols -. and such intervention can
- | only adversely affect the quality of education.

P .

- The Minority Court said in Goss that for the first time

2

federal courts, rather thap'you as educational 6fficials, have

¢

the authority to defermine the.rules applicable to routine

classroom discipline of all children in the ﬁubf#% school’. -
3

o
~

" It was called by the minority - and I agree - L

An unprecedented intrusion into” elementary
"and gecondary education. . .. .

4 .
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- .

What happened ‘to you as admiqistrétofs this decade

happened to Prosecutors in law enforcement'a decade

~ .
-
f 1

before. - , ’ : .

¢

~ . -
- i

ﬁr If the 70's are going to be remembered for ascendency of

>,
T3 2

student rights, then certainly the 60's will .be called the

-

™ N
. %
e

6 v
. A .

decade of defendants’ rights. We in law enforcement found . ‘

)
. " v .
.

our traditional role and methods challenged at every turn.

. -
A

Like you today, the courts dealt us blow upon blow and left us

) W

' . . - : >
' - Y S
)
R .
. +

Hardly able to cgrr§ out, the mission assigned to the(law

" * . S~ . - 0 . S -

nforcement community. @

!

-

LY

s a Prosecutor, I am truly concefhed with the b

.

' in our sghools. And I am equally' concerned that you are

. - .

not hamstrung by court decisions in your efforts to curb’
. &‘ -

1
¢ »

violence in your schools as law enforcement has been in its, . .| = -,

-
»

>

. efforts to control violénqq in the street.

@ A

.
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s Al ' ’» .o

. It's more than mere coincidence that a Court,decision

H ' L)

' - .

+ like Goss, and the very sad litany of decisions that preceded

' .

‘i%,rigached our schools at about the same; time we bedan to

“ !

- . -

T experience unprecedented disruption and violence in ‘those" :

~

IR very same schools. 7 ' . o«
. . . . :

N
“«

In my State of Michigan alone - in the state, not the .

1

! ‘ . v .
- N A1 . A '

schools'negessarily,Jmurde;/has increased 219% since 1966,..

- » N v .
, . .- .
»
X3 ur - - ¢

.. .V. rape has increased by 276%, Co

] s

... robbery armed.shot up a whopping 448%; and. )

- 4 . " N

>

.t . ..., aggravated assaults up 253%. < : °

N

-
v : t

. -
[
- ° ’

_ F am further alarmed.when I read that 51% of all.

Ag F A . o .
: arrests for.property crimes in 1973 nationally were py . L

£y : ' . s - . L&

o -
» ’ A e

Uu,en{les, and 23% of. arrests-‘for Jﬁdlent’trim 5 were’ .
Jjuy . I o) €3 .V ..
- : . 4 " . - -

§ o4 - -, .o . : >

~, . A N ) ot ¢ B . .. ¢ . * \ *
juveniles. And "arrests by. juveniles under the age of . =
- ) . P ’ R ) .

- M N . - - .

.+ 18 since 1960.have risen 144%. The FBI says more crimes S

-

\ . - S - N
'

are committed by juvenflgé'uqder,the ége of'151thangaduit§’over

r "

. . , . . T N x
. . L . b N . N )
the age of 25.- . T , .
* ) , . . ‘;‘ ) . u‘; . .,

ERIC




[ e e . LY N o v ) '
| Ve a - « R o " e
‘ . e . . » 8 5 “'* ¢ ¢
| ‘ ) s a ’ -t ‘e . . ’ - ’ o
. ‘ .. What further concerns me, and .obviously concerns you, is the ¢
. . ] B - . L. - ’ . N - o . -
fact that this crime wave aflicting our youth has in fact .
- 14 - ° v N ‘-‘ ! ¢ h-a * - . L
. < R . - , i s ' .
.- iy carried over from ‘the streets and into our’ schools. -
- e o ¢ z s N »
.. No one should have been shocked, least of all -Senatdr N p
TR Y ' o . ’ -
N . R Y .
' ' Birch Bahy, that school related homicides intreased bétween 197Q
; N - ! ‘ ’ ) s N
4 rand 1973 by 18.5%; -
: 7 N o P . . v a
* o | . ) LR ‘e
o ,%. and the frapes iricreased 36.7%, * ° o
7 ) ‘ -t . . . . .
. ' ' . : - N o -
PR ' ' ... and the robberies.increased 40.1%, . :
. N ,t Co- ot ‘ - o ! o . ’ _—
* - ,.w s Q-~ * ' EN < # -t PR LN <‘{ e .. :‘ 5,
- | ... ahd 'the assults on students increased B5.3%, . . . .
* . . T . RN .- . ’ P e [ ”’
« ‘ ‘c - . 0 e i et . ‘ : ; '\‘4
; . ..+ and a§§au1ts on tgachers inéreased»by§7j%, > (AR N
’ ' - ‘ \ : .- o v ‘ . e s ‘ . . .
. g ) T ) M , ’ e .-
. ... and the burglaries of school buildings inereased llag%”
. , . . . ‘l N «x 1{ . ',. . . ;.\.‘ o
. ‘. N U g
' P ... apd the drug and dlcohol offenses on school
. ‘ . - g e .
LI ) Y -property increased by 375%, . '
' ..s and drop outs inchased 11.7%, ° - .
L) - . « M :
- . . * - 1 ,
. ... and the number ofcweépoﬁs confiscated by, P X
‘__' T 3 ‘ N - -
¢ . . , R . ' . ' o’ ) .
’ school "authorities incredsed 54.5%, - N ’
. - . . . K . R Y . - .
. ‘ v s ' ' ", / - » "‘ ' ‘- >
.. . '~ ... and the vandalism igft'us nearly. 600 million’ ros
. \ . : . ; .{ - . ) - ¢ - Y X -
i » Ix o, : s » ) 2 ' .. 'v . ' . I3 4
" i ) ‘ o~ . 4 o0 . . M A L s . .. » s ..' ” -
. VAT . dollars per ygar, more gq§§fwgﬂ5peﬁd‘on,;gxt T
L; . ; . . - L, $ £ v e s . . ' ,:.J:- FE U . .
) ) . I e . g
| [1<B:  .. --books nationally each-year. . - ' ‘ .
l . . ve e ' ' 25’ C . . .
o Sz R S A . Lo W . *
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If théde statistics are the .trefldsr.of this decade,: e
] 5 :

a;- ) © ' " ' ' ) ,‘ - -~ - .' ' ) » o * . e
. &7& N ¢ . 9 K 5 T "c‘ . "” : . o ’ *
o then I say how in theé world can a student be expected to learn 4
- t. * . ‘ . \ 5
- © ‘ ’ ’ ’ - —\ * ¢
¢ ' . 1 N . . " N ’ ’e
- in an’ atmosphere of such vielence.and fgar?, If these
- . , ',, : P : \ 4’ . A - ; ; J'

.

. - L4 ® . -
' statistics are the trends of thig’ deca e, t how in.the Lo

- ‘ ., . . “ﬁ .' . \ / . o ) N
‘ world can Xou as, dedichted, responsibl ini -
» s . . e .- - ¢ .
. feverse that trend, resiume dentr
Lot - ‘ - 3
. A I

P Loe" . ~ : ’/;/1 ,/“74/ ¢
. N - - £ 4 Y TN . Y v
* : te ., LT 7/» ./lo ? ) - ' s . ) a

.‘ - R edu ed\ “. 7 < N . . o ... . , - . - . .

Yy ,/ - } o TUNE P Lo . R AN e "

\ ' ad P ’ “lt &~ ! 7 N . 3 . . o
A s ) s 3 oot - . .
AR SN, y ‘

\ - SRR 1N Despita‘these statlstlcs I woulq iike to say before going on

- : R o R Lo PR ’e. v .” . v
. . furthar - ;hatnthere‘is sonte room fdr,oﬁtiﬁism;%that we can

o, .dvercome the.court decisions, .the ;rendstoffqi@&enéef the™"
. y 3 ot ‘/(’I‘ ' . . -t R “ o -’ . .
- "_ ) . * . . to ~‘ - .t oy
‘oo, fuzzysthinking of 'some of -our legisla;ors and get back to -
- the tradltlonal role of educa/ﬁg% the stqgents in a’ proper
Fald . l‘ b . - v s o )
N - ’ : . .
4 ' . settlng., o , S ’

E
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) .. - - " ‘. . ¢ i ) .

:, ... ‘. . ». . ) ’ . . - o . » t < ' oee
T " . [Of. course when I'm talkind about optimism, I'm ., \3
. . . - »* T ‘ L -

: S reminded of the glly who fell out of' a .20 story. .
- ! .oe ¢ 4 M ‘ . -.
v - window. As he passed the 10th fleor, somebody :
- = . N . < o e - .

K o ','h‘eard him say "everything's all right so far."]
i 1f i didn'g think ‘that we - I say we together - couldn't ¢
& > . ’ . : '
D . . ‘ ] « // N N . Iy
‘reverse the.trends," I wouldn't have developed this Handbook. L
g ,.j@,Prosecutor"s }{andbook for School -Administrators.) ", . .
' . ‘ - ’ ' ‘ ¥ R . ¢ -~ " )
. . Co “.I'm not going to sa)} that this single pu&lication is
3 . " - . . , ‘ ’ o P )
the answer to all your worries --I am saying it is an effort
. - . . , - or
. . B - s o L R . _ N 4
oo T 'by me and that of my staff to do our part. and hopefully )
. : v L , - T-. Lt ~ . 0T
l\providé some ‘of - the answers for you as you mount-a counter-
’ \ T . ' N . L ’ TR T
* offensive to reversé these trends we just reviewed. t .} T
—_— , . . . . - g . . Tos . b ' N e _‘:: -
'This Handbook is emtitled: A Prosecutor's Handbook '
L P ): N ' . . - . '.- . - - . . . ) P
f. «  for School Administrators.’ Let me 'tell you a littlesbit L
—- about it: And the.only reason I take-a couple of minutes t® i
f N t' . . . . ‘ - ' - R A ~ . -
" talk about it.is ‘not 'sa@ much that I want to brag about what .
YR ..L've dofe back in Michigaf, but to give you some’ awaréness. . -
, y ¥ - - / : .
/
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. “~ * /
of .this particular publication from my office in the hopes

that you will find it meritorious enough), to go back to your Lo
) _ ough ! Yot

. v “

o -
. - \:ﬁ\Q\ N 9” .

local District Attonney or Prosecutor and ask—him 6 develop

v .. i : N i ) ' ' Co

. . N . - * * N .‘.“ . . . . .

- a'similar -such handbook. A S §

[Whereppon the speaﬁér‘engageg in an extemporaneous )
5 ° ' ' . ~ 'Y
. . . Y] S
discussion of the Handbook. For purposes of Convention: _
L 3 . . ’ ' - . _ ‘
7 . . > . . - -

. Reporter, see Table of Contents,‘Appeqdix.]‘
Lo [ ' ' I e o

I've brought a dozen copies of this book with me and will N

L3

¢ -
(3
- - .
* . o

- . . " ¢ -

leave thert up here om the table in case you're interested in .

& . - - -y

’ . - - 7 . .

looking,ét this Hahdpookfﬁoge closely. - If youffeel'it douidjﬁé. . :,

A
.

A ' L . x v

of assistance to you, and that you would like ‘something - .-
( ‘- ; ) ‘. : g ET Y ) ~
to show to you{/}obgl District Attorney{or'Ppésecuting: K
Yy . , - S SRR R T

P M "

. .Attorney, I would be ‘mbre thén happy to send you a copy from f

-

‘tangible

v

the Print Shob at the County. ,The cbs{fis nominal . exaotly
- - . - . ."’,\

what we pay for them, $ﬁ each. You are free to order‘as“many“:-

” .
[ .

as you like, but I would like dll orders in by the gn& of ) ’w
l

‘March, '1976. o \ I o S :
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- CONCLUSION -° ' ~ .

- 8 . . - e

Let me conclude my formal remarks with a’'list of observa- -
- N .
tions and/or suggestians that I have heard about or read about .7 %

¢ ~

-

or have instituted in Oakland County through my office. ™ These

. suggestions are really a compilation ¢f ideas thé;'you may .
/ ) .‘_‘ N P Ve »

. - -
]

wish to consider in your efforts to deal with a variéty_of NN

. N R -

probléms in your schogtg, with -the legisiatﬁre, and with,

5 .

- -

tommunity apathy. . N

. R N -
Somé of these ideas I'm sure you are well aware of, .
LY ‘ e ’ . . A ‘ . .

some of them you may Have instithtedwloﬁg'peque I’toék to -

,'a_ .
this delum'.in"fact some of these ideas you may have rgjgcted N
.“ ) .' ' . R . ‘\ * . > 3 }
. . as not feasible under the idiosyncrasies.éf your 4z !
”» - v -. - . £y -
. IR particular school." .o L - .
] \r' Nonetheless, I have a certiih belief about Conferences . -
. when I attend one myself. * I feel if .I can walk away with o
i v ' Lt ' ‘Y - ) » ~ . - » . B <
only one good, fresh, new idea and take that idga back home . _ f
. ‘ . : _\ °" ‘ ’ L :
with ‘me, then the Conference was well ‘worth the time and expense.
X ) I . i N :. ‘n
- L . ) ‘. . N K4 .
o I hope I'can present you with such an idea.

- -t
. ‘ ) ) - s

. ‘v e PR
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‘categories:
. Category I:
NN dategory'Z:
Category 3: .

.o Categor§ 4:

I have divided these conference ideas into several

~

General Prograns

-

. How to deal with the Legislature

A brief comment in dealing with
the Courts; and
Considerations in dealing with a
. . -

major problem that you all face:

vandalism, theft and disruption’

T + within the school. T T
- ¢ . 45
. - A .' . -~ o N - . ‘,'
.- And within that particular category, I have broken that
7: ‘ T ‘. ' > T e ) . oL
.- down into three subsections: ~

" - ot »

-

~-Going back.to-C%tegofy IS Geﬁeral_Pfograms that I feel

.
T 1

- - From the community viewpoint

From the studeht body's'viewpoiht

From the school's viewpoint, and . BN

o

/

. A . ) : e - ca -
hagg merit,. and hopefu}ly you will consider, are as‘foilows: ) A
- . S .. Lt ;
- . . j F2 ' ' b e T = 1
Pirst, a Youth Assistance Program. Such a program is st 1
. R ) 4 , P - ‘ . ) . ‘ . l N ‘ . i i
“essentidlly a volunteer discipline Aand neglect-prevention L
- o 4 | T 1
, program. It is an intermediate step betyeen exhausting the
L . ‘ ‘ ) . ‘ L .. . i
- - » . {
. :"\‘ hed » . _ !
- 'E‘ - ' ¢ ' N 30 - -1
. 3 <3 - 28 1
»n .
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hai}

~

-
k4

.

7 . i

//// N ) .

school disciplinary procedures-and injectiﬁg the student or

child into the 3uvép;le Court procedures. essense, it is
y -

N
-

akland County

‘municipalities and the Probate Court.

0 —
P

- /,//‘
have a successf Assistance Program which may be a

"
model for such programs in the nation. You ‘can.get

-

S o ‘ N

- —

T \J ‘ .
Second, the formulation of a School-Police‘Liason

<
A 1

Officvehe assignmerit- W
B // . . - : kY & d

h »’_'./.

police lias6ﬁ/g;;;éer'designated by Egg\ifféfagélice departm

to work within thé’;pcal schools. This prévides you ir the
: L ' Lo -

- [ S -

-

. . SRR .
the particular ppdﬁiems of our schools but also possessing
—— s . 3 i -

. R . L e . , 4
- - ) ' ) L4
-~ the expertise of law engorcement. )
Y] . , . » - A

1
o

“

eﬁt

. R

<«

schools with a trained police officer, .familjar not only with

-

by writigg;,/// o - | ‘,,4;::::/

— . Youth Assistance Program ) . .




L

Third, the formulation of-a School-Court Liason
r " v -

Designate. Such a person-'is selected to develop a rapport

\ ; \ . -
between the school and the Probate Court (Juvenile Division). -

It provideé the school with an employee intimiately familiar

.
4

Y

-«

personnel. The advantages of such a position are\obvious.

- [

is the implementakion of a local ordinance. Such ordinances

can’ cover most situafions, be it school parking problesb,‘ -

-
- - v

.
-

law.. ’ * . . ) ‘ .

-~ .

C

-Fifth, schools ‘should definitely puréue.ah inténsive

N ~
w

'reéovery program for acts of ‘vanddli'sm against, the school or

. . . : - .
. i - - )

'school property! Such an intensive recovery effort through ~ @  °

. &

A
PO s




. he 3 )

h)

tecourse to civil law suits, as provided by law, would not

only be a deterrent but an” eye opener to the parents and the

members of the community. -

l’ ‘t.
. Many states, including my State of Michigan, have laws
v

“that make parents responsible for.the acts of juvenile -

’
.

vandalism, and such laws should be agg&essively pursued if

they exist. And if .they do not exist, you should take the

. . 4

idea back’ to your state slegislators and make parents respon%ibleﬂ

for the deliberate acts of vandalism caused Yy their children.
1

. )
Sixth, an area not to be overlooked, is the constant

- vigilanc¢e required of school personnel with regard- to ever-

EY -

°

increasing violence on TV. The studies continue to mount

- ‘ -
- P

v :“.- i . ~ ’n
‘'supporting a correlation between TV violence and subsequent
- o= iy g
a anti-social behavibr by our youth. An awareness of this

-

phonomenaon -and a definite progiam to combat TV violence by

.+ all of us is certainly in order.

e

o L -
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- II Now for the second category: Dealing with the Legislature

\

. ’ \ A .

—_—

. or with individual legislators is obvioug!§ a critical area

B -

& 2n

for school administrators and school principals.

. - =
v hd \

If there was ever a reason for you to set up an active

and viable organization of principals, your state legislature

’

would be reason enough. -

. ‘A
~

I often hear it said that.*ho .man's job, libeft§ or

*

. .property is safe while.gpg“Legiélature is in session.

-

s, Certainly you understand that your state legislature
P N . . < B i ’v .
& »

and the Federal Congress daily make decisions that ‘affect not

3

only your. financial resourses but actually affect the day-éo- .
) ‘ ' -

day operation of the schoal, including curriculum. How do

you deal with the legislature?

PR - First of all: communication is the key process. You've

~ . o

~

B : got to develop lines of communicatiofl “between you and your ) -

>

* - ' .
‘iegiglators., Do this'through a wel!torganized;\active‘

1 .

RN

organization of'pfindipals. " Here at the }a{iénal level, * -

N .

.dealing with’' the Federal .Congress, you have such an orga,izatipn /
V] S A

. Y LU W T
[ ’ 3‘* '° * X

. { P
. . VE

a8 «l J v >,
- - - - -

. PSR LA
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» | . .
in the Natjonal Association of Secondary School Principals.

\

i -

Many state groups 'would do well to model themselves after

this organization.

-~

But again, let me stregs please, how important it As

" B v

that there exist a very active association at the sta

4

level. There sﬁmply~is no substitute for a strong, well

organized, highly motivated Association of Principals. But

[ . ! .

merely forming one but not personally participating in one,

‘ .

is a fraud. o

: . . 4
. s . _
Second, develop personal contact with the legislator

-

‘ffom your district at the state level. How? Send him an

‘ - "o i - s
invitation to address a commencement, to address a social

B . AR V]
studies class, to present a citizenship award, to speak on

- . »

career day. Get him involved in your school programs soO ) T

- . . - ‘
S

that he is aware of and takes an interest in-your schFol
.o ' ‘ f
£

s

district.



'

Thirdl\ihrough your Association of Principals, pin

your legislator down to a formal commitment on- policy issues.
- 'y -

. .

In fact-do that with all candidates during election time, .

and then hold them to it. . N

[y . ~

Fourth, do not hesitate to contact your legislator on

« ‘ ¢ .
A
(2

a piece of pending legislation indicating your. personal .

desire to testify<§kfore the committee of which he is a .o
. ] | . {
member. Such identification of you as a spokesman can only
- . "Q_ .

. be of positive benefit to your Association and to,your
v

school district. . ’ .
. ' . N Y
L - ‘. " }‘

.

Fifth, make a financial contribution to your legislator

N:/ ; : » - : ’

through a Political“Action.Committee of your Association of

L}

. - I

*Principals.’ I assure you, he will definitelystahekﬁotice of

ol Iy : N
- e ~

. 'éi you'persbﬁally and pf your Asspciation.- .
o * Sixth, “if need be, sponsor a legislative candidate of
B ‘your own. .Suppdrt him.enthusiaséically. should yQu prevail,
* . . “ - - X L e
. .. . i :'~ .t . oy
. . ’ : ’,.- 4 . . « - :.:. : . & -
o /ﬁx\tbls;peggon.would hawe ammeasd?able‘polltlcal cloutc and you
e hd ‘f ‘ ’ ;M‘, ¢

would haye access to an informed and»gympathetic legislato}.

A ]
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[y

P Seventh, consider activ%‘participatipn in the local

i ) . ’
political arty of your choice, such as a precint delegate. » S

] - b

\ | ‘ : A
Many precincts, go begging for a delegate and if you were to

E fill tha; positioh, you would have an immediate pipeline to

v “ 3

your legislator.
- . "I\

Eighth, your Association of Principals shouldlcohs;der :

'

- the employment of a iobbyist, a trarped professional in’

7

Py

. b .

dealing with the State Legislature. Many times, communicatio
' 1 . . .

’ .

been described as an "pcqu#réd skill",

[

’ with legislators has

\

ahd;algood lopbyist has such a skill. : s 0
. ) ; ’ ’f‘ ) - .7 ? N *
N Ninth, for all important piecés of legislation that ) o

. N . - B . ;

. 3 . .
are comiﬁb-up for a vote, you should have a prearranged

-~

-

v

telephone tre¢ which permits you to ipmediately notify your

total membership within a matter of hours abeut pending

L

7

-~

A

£’

'
i

4

- legislation requiring support. opMefeat.. 'This,.1in turn, .
a AR . - . ¢

2 . o€ - i h 3

IS N R *

5/-\ would provide the machinery, for impjementing an immediate s :

1

~ T

L4 ”

- . . L.
R N . e . o e . SR ,
. i telegram or ﬁpone call te your .legislator from your entire - |,

: I3 . -
} ‘. . ‘,.-" .
| - . ' , -
; . - Association. . )




P

»

K

[
-

.

.

Aruitoxt provided by Eic:

[
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' Tenth, a le@islagor is affected\by

your letter and
. . .. ~, ). ‘ o \ .. *s
tremendously more affected and influepged by your personal.

. . v,
. ., .

visit:'. Take' a half day off for a personal visit with all
Y " * . . . .c

legislators wftﬂin your bivéﬁ‘digtrict.

. f
.
- - ‘ - 1

[

4

-Eleventh, - consider sbonSoringra(Legiglative Breakfast.

B ’
= - \ . -

¢

« 5

N N ‘ I‘
where your organization, as host, "invites local -legislatoérs

¥

’

» ’ ¢

. v f " ~ N fL N .
to a yearly:breakfast to meet with all of the principals in

-~ . . b ~ . . . T
h f
. ~ - "
- o

- .
-

the district and discuss matters of mutual interest and

- -,
.

PO

concern.*

L

.

Category three is.probably the toughest’
: - * ¢ .\ . \*

.
a 4 A
. . .

3
A 4

and yet is the.one’ that has as muph'iﬁpact on you and your

. C, , . '
' ot )

. . - - . s

i, - CN -
hools -as does the Legislature:

‘Court decisiéns:

\
- . » [
T ey, te [
.- s - .
o~ ‘ - «

You will quickly finq,ﬁif you have not alréé@y,;phat'

“ .
v

A Y ) ) .
the Courts are atonomous ‘and in, some instances arrbgant, and

. ~

. - -

‘nbt at all infTuenCed by the procedures as, I have outlined .

. . ‘v - . ° . 5.; .i.‘,‘ ' J &
above with reference to,a*state legislater. !
" _ s N 1] - ;. 4 R

- . S ake .
‘.

I refef to the Courts and *

4

oneiéo handle. .
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o *?' .+ First of all; the only thind I find that cdourts are -
7. .t . . ! . - - N 4 N * <

+ -
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L]
. .

s

- - \ . ’ 3 .-
. ' - to / A

“ . i . n : - t; ‘ »
+ ought to actively screen judicial candidates for purposes. of

{’1 . )
to qum N 0 . -.p R . - ::n
' endoraseftient, support those whose attitude is’' consistent with
- 1 t
~ e R . [§¥ . 3 d

v
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Al ' A
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*
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fpfogg&@;pgi;ﬁ}égal'6p$nioﬁs,'shodld they ever be elected to.

Al . -
- . . Y T LI -
. L. . Ty . \ ' . €

the judiciary. - . ; C o

? N P e, . . / ~ !
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those whose fuzzy-thinkiné will wreakajavod uponr the schoeols .-
. - > . , N " . R €

’"influenced.gypis\the fear of an appeal whﬁrgin'they themselQeg $

. may be reversed by a highe? agufthf Thexqfore;:néve;fﬁesitate T

4 Ry ‘u_*/. L ) . &
., . ) ./ . . s . - : R * . ¢
., », to sugéest to a Court, through your atPorney; than an unfair, =
N . . . . ) .’ ) _
, - . ' \ . - ’ ] s
. / ‘o N . N . N N . N -~ . . N
irrational decision;will be. immediately appealed to a higher
P ) . // ’ "' ) o ' ‘\ . ,' .
Court. R e T T e, /
/ - . ) K 4 . , N
K Secondly, in most of the states, local judges and -
. ’- . . . . ’ .. ' N < . i
N - . : oo
appellate judges stand for election. -Once electedv‘Very seldom
. R v ¢ - . " .
. . . T A S Ol
v " ate they ever removed from(office by the electorate. :
. .«‘ 1 [ - - \ B - .
, e . o8 - .

‘.~ the phiiosophy of educators'and, of course, work ;o'défeat N ;//;/“I

’

N

P Therefore, before election,, your state ®ssocation of Princip%ls& §/4
" . 7 - . - \ ' ST .

»
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E l(Z

- : . ¢ . . * , P
" judges’ to .see if; for ingtance, jﬁéy subscribe ta balancing | % .
v * . . X - 'A - ) “ * s ,
4 f ’ B - ///

- " / o / - < // .
3 e - . o
' judlClal phllosophy is fa1r game’ for inquiry! 7
. ‘ B / . . ?/ /’/, ¢
) Third, an Assoc1atxbn of Prlnalpals at tpé state, and /
— ' i A . Lo - "7"""7 ot . .
S ’ T A S D a
. for that matter.at the national level, 09gh riot alw .
* .y “e . ;‘ ) "' 1 " ' o ‘ N . o
"z " . ’ ) ’ g P ) S ," ’ - ) (' > N -
.- the &gfend§nts in litiggtign,‘but-f;;ﬁiiy, you must take .
" to the offense. .If all ypu da i;)défend,w" you have today,
) L] , ’ . - - +
A I . v . M

e

for the next decade,.and permit .a se

. I simply sugdest

.- -
» - ‘

7 ' .
ou -carefuly, é;utenlze and screen

.
» . . 5

s, / : / " // -
bilitl/f/zy/thé e same studentg, see if they q;e W1111nq ta,
,— & \ ol
recognlze the rlghts ‘of theamajorlty w?i/ére mannerly studengs

. . . . T - K v .

Qﬁiie protecting. the minority whq/é;e/aisrdptjvé: Such -

3
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Ve B ’ ’ =
A, '
pOS}tlon.. You'ye lqgg‘

t A .

me of your autﬁority through -law saits,-
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nabll&%y'to arttcﬁiéte your 9051tloae _;'
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possikly "thr_oug‘h an
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What stpps-yoy///:mreqbining‘somé of t@at authorlty through..,
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Finally, Category four, an éreg that concerns nqe-as a

’

.
+ . -
1 ’ . - \
' . »

. Prosecutor "and you as an administrator jointly, is the trend

" towards violéncé tn the schools and'thq éestruction of an
educational atmosphere, to say nothing of the’ destruction

N M . v

.of the physicgl plant itself. .

»

. . .
- . AR

Vandalism i$ ‘a crime and"pot a prank.’ The fact that wt )

. s d « . . B
s can point to crime in our society and/rationalize that it is
L . ’

- * hd -
. . T .

b N R » . ;‘
responsible for. the increase in our schoels' violence does

- . - '.d, 3 “ ')- —. “-;'. . -
nothinyg to correct the problem. - SR - .
. : * - S
- R A . .
.- . O e T -
a Let's‘bféak vandalism, theft and disrupthen down into

-

7 > . ‘
three viewpoints:

. -

- From the viewpoirﬁ of the g:omr;lunity

| - L
- '

- From‘éhe viewpoint of' the school ‘authorities 3
X J

-

-,From the viewpbint of the students
- C o . A -
> . Lét's begin. from the viewpoint of the community: If

-
-

A

the local:community, which comprises basibally the'échdql.

: - e o
district, is going tg have any ‘affect in reésgtablishing

— -
~ ’

.- . ~




knaw how badly ‘the schools are béing‘rippéd off. You will - :

g

“administrative aufﬁority in the schools, respect for that -

authority, or respect at least for thé gh&sical build@ngs

.
. ' . . - "
\\ . - o, . s, . . -
' : ‘ . - -
- . « ‘ - .. -

¥

-
ot

. L . y S oa

. . ! ]
, - * . .
- s .

. , , ) }
that their tax dollars have paid for, then it is imperative -

.0 ~

al

-

they become invblvéd in an anti;vand sm, anti-theft ) .

-
)

campaign. . .

-

Parent ignoramce, or worse yet, parent indifference, is . ,

-~ f -

one of the most appalling aspects of this problem.

.

Ti}st, therefore, a??/g kay “to any‘successful prdgram,

. ’
is community involvement.

[N

Community ‘involvement, I feel, e
N S ‘ ’ v

would naturally flow from community awareness of the scope

of the problem. Rather than cover up actual fosses due to

vandalism, the school district shotld broadcast these figures.

‘- ¥ . , j b . ‘ . .
T . . L . { .
Let the public know, lét the parents know,.let the taxpayers

~
..

Y o

)

. see a gquigk chanée in community attitudes. ' Co




. a telephone number of the appropriate authority to call, sucﬁ i

-watch and protect the .schools.

~ .
P o

2. @6& else do we'get the community involved? You and/or ¢ .

. s -"41«;:}' ‘\: ‘,"\"-:"- . ;‘., “’7 .
‘ the students cofld visit theé homes on the perimeter of the® . -

.
.

§chool"or in a block radius of the_schdol and péfsoﬂally o

N it

-
.

contact’ the residents to make them aware of the affects of

- vandalism. Invite them to the school to see first hand the

affects of vandalism: the destroyed wash basins, the broken : 1
< ; 1

p . . ;
a . j‘

windows, the damaged property; and then give‘them a card with

. . . . N - (Y
4 v

N

as the police, if'-they see anything, suspicious on the school

» P

grounds during week-ends or evenings. '

. -

¢

Some communities actually form a block association to

. 1S
»
\

£

»;ﬂa’w

.
. ..
. - - S ]
. - | plaster

e e ! - - .

-

3. Other ways to involve the community ... Get parents
- ' Q_'.

in the neighporhdod to dni§e slowly past their elementary

- . A
N\ ERY .

school or sedondary Echooi, pull onto school grounds and

-
) -

- 4

shine their headlights on the buildings and into the parking

£
\

lots. . . *
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4. 1In the school, "turn'areund”.the publié¢ addre§§
. " R C e . - - \ N .

. system at night &0 residents in the area can heaﬁ any unusual

. . . y
N 'S » ' . . . . -
n9ises or acts of vandalism being committed inside the school

through the PA system.
5. Some school districts are actually starting a -

"traildr watch" where a selected number of residents from the

community are permitted to move their mobile homes onto school

Vs -

grounds as an effective, low cost method of cutting vandalism.

«

It's an idea similar to the old "teacherage’ where the school

[ - . - .

Y

actually provided a place for the "school marm" to live. In

fact, if.you want to update that idea, why not set aside a

¢

room in the building someplace for a custodian to live inside
: * . t %

.

the school to add to afte;-hour.security?,

1
i
.

¢

Next, let's look at vandalism, theft and disruption

from the viewpoint of what the school might directly dg.

' N
<

i
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First, a school district, as I said before, should sefioﬁsly

L3 .

éansiderlthe dévelgpment of a schoel-ljason officer or

o— . - . - - .
officers .who are trained police officers to deal with the

A 5 - »

~ .

problem of school vandalism, theft and arson, -as Qell as

.
- - 0

]

classroom disruption. -These officers, who are designated by

. ' the local police department, are highly trained and know

~
N

well the juvenil® court system and/or the adult criminal

.7

justice system.

Secondly, one of the most successful solutions to

.

vandalism is keeping the school grounds well lighted: a very

- .

.simple solution.
- . ‘
Third, a technique of growing acceptance and reported to

v ’
-

. be quite successful, is the "crime prevention programs” such' as

. [ J
- <8

Operation Identification Where all school property which is

subject to-theft or damage, is marked with a school identifi- .

Al .
3 -

" cation code number. The implementation of this program should

be disseminated broadly to all students as well as being posted
- O -
. ’ B - . ' . . . » r

.~ «

v

A5
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3

on the school entrances with appropriate decals.’ Your local

0
.

police department has all the details on "crime prevention

[

. .

programs."”

Fourth, again yoﬁ're reminded that a Local Ordinance -

.
5

covering vandalism, theft, and disruptive intruders in the-.

s

schools can be legislated very quickly and very succéssfully;

¢

And prosecution under-these local ordinances can usually- be

.
-

“

conducted within one month-. ’ ) -
- L e .. AT T, s
Most criminal justice experts agree swift prosecution

F . .-

and cexntainty of punishment is an effective deterrent.

-
.
'

Five, one idea to cut vandalism is a program called thé

R ’ - {

"Vandalism Depletion Allowance". A fund is set up and works

ll%é this: .Thefschool receives a special budget of one dollé;

' -

per student, and the money is kept in a special fund unfil

e 14 v -

the end 6f a reporting period. The costs for acts of, vandalism

. L]

-

.
.

is subtracted from this specielofund, and the rémainingx”
~ N - . - ~ t

\ . . . . . ’

balance is used for students on sﬁhool projects as determined

-

-

a

by the students. . .

R 4 - w
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Sixth, in our local newspaper last Surcay, one of 'the

school districtd in Southeastern’ Michigan was interviewed

. ' -
.

-about ‘a program that was successful in qutting vandalism costs

«
3 .

by over 70%. t s
. P

The -Warren, Michigan School District attributed the//Z

-

success of their program to a "secret witness reward" idea.
- ’ h - ' ‘

.

-

N

Anybody could tQrn in a vandél anoﬁ}mously and collect a

reward for such information.. Students and citizens alike -

’

participated in the program with ‘an obéiéusly75uccessful

» .

first year. . - -

Seventh, certainlVy the standard‘measures'to.prevent

0

vandalism should not be ‘overlooked 3hd bears repetition

-

h%;e:, . . -

r

Chain link fences which close off open court areas’

L]

. not visible from the street should be installed.

3

) R . " - . * , s e oo
School electronic detection systems should be .

considered; - T .

N
-
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Moeney* $hotild be remdved from the school overnight and - ° ) -
« 1 ‘ .- ‘o, e N . . N ¢
o such a tule sHould be well pgblicized in advance; . -
’ N " vy . 12 R 3 : . . R s
- e, " e, : 1 .
' Frequently broken glass windows should -be replaced b
. - M ’ T T ‘F: . M Q‘ . é“ ' ‘ . ’ ’. : e ’ N
o . . . . . ‘
lexon or plexiglass; ' Co '
§ ! , ' . "\ ' -
. ) Fy .t“ e * © : : .
- " A.strict."key control system” that controls the number
- : . e . g. . e o o . ) ‘ ) . . ‘
.©©_ of kéys to a school should be implemented; - S
P . . L "~ * E A
' . R . ) ‘// \ L, . . . 0 ’
DR ¢ Marking of .all removable school eguipment should be/ ‘
» {‘ / ’ : . N - : : ’ ’ ’ " ) - !
&~ g ¢ ! : I ‘ \
\</ uridertaken; o ‘ .
N - . 3 ¢ ! - -
.t. s ; ! , . ; " e ‘ ’ . -
'Repiaceménf of broken and obsolete door hardware; in the o
; o ‘
! v B . . ’ ) .
v future, the elimination of low roof-designs that. allows o
Y - . s . ‘ ' ., . . X .
" easy access td the'roofs of schools. - , : )
v ' « ‘ Co / 1
v . . 3 ‘-'{ . ‘ - . - L s
.. .Remember: that false. alarms can'mgan;a\énofegsionalf 1
. ' P ! . ’ s ' - ‘ 3‘ . .
. . f\.‘ L . ' . T R _'. ‘{[
burglar 1is qést}ng-you and your security personnel. . H
' K ' - :. . 4 M N ) - - ) .o‘ ’
Eighth, tthélp control disruption in’the hallways, o %
; . . .. s ‘ L e \" 5~ . ,m‘ ' . . \' H 1
in the lavatories, 'in the smoking arga or on the school buses, '
- . o .
. r - * e ’\ 3
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. my recommendation is a Nery simple one: community 1nvolvemept |
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---- "+ ..by parénts, parent teacher graups:-and parent teacher-councils . | °
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.’ ~ - L S P . . é ) N
is, certainly the best contrel. ! ~\ . % . E
. v 4 . ' T V-L v ¢ . *’—Zm—-o—:/. -
Let the parents see first.hand wha@ you,as administrators must

’
. ' . ' . i \“~ \\\\\“ "

. -

. - N . e R '\s-;’ /.
contend with. during the change of c;assé , 4$t't§¢m see what’

the non-smoking stﬁdent has. to go through to ufe a lavatory,

"if he dares use ome—at all, let them rid?\the bus’ But det
e c e S Ny
them ‘involv_ea.g;;;‘//“' . ' ; ] , _

-

—_——

v . ¢ ) !

sy . = . % 7

Ninth, send home’ to the parents a.true gpqrt,bnot’onIy
. ¢ i ’ . .

- ’ N

.

-,

y SN :
: of the acts of vandalism,.’but also the nuhber|of assaults on ‘

‘e

) f

’ ]
/

-

L F e

T - ' . . R ’ . ?' . , . .o
fellow students or teachers during a given repbrting period. .

. _—

‘ Rt [

jwill be quickly followed by their involvemént

-~ . i -, P .. i
b
/

-, N J . v
o b - ' ’ B
concerned ipgvolvement.

-

. v . o/ . oL .
-~ - Tenth, parents who de not get involved in "vandalism S
r’\ - . N \ . ' Lt .
o | ¢ . , . b
- .. deterence" and whose ‘children are the main culprits ought: o
i v LI ' N ' . T | - N . ) . ..
\ . -

to’be aggfeésively ﬁhrsuéﬂ in civil court through the)\ "parental

-

. : ‘ ”
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responsibility laws". s . =
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s Much of what I've said in the last two sections to

BRI t the students i volveé?
. ge e : en nv

. _ _ , %
Eleventh, don™t be afraid to he“innbvative. . If

. - . / f
¢ .

-

‘ ~

~ Yy

you're plagued wiﬁh,béﬁb,thrgats, for'inspence, setfmaké:up' .
, - . PR u 3
) : oL e - -

. -
» s ~
- o

classes on Saturdays. . L

1 4
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. !/ L 'a
v v -
H + <+ . v

5

-
’ < - .

avoid vandalism, thefi, arson 'and diéruptidn,‘cogld weilrbe "

avoided by a highly motivated student body.; If it makes sense

- . . . . : ¢

R L e C . ’ »
to get the parents involved, it seems 1t would seem to make -
. ‘ J[ s * ! . - - b

. M /
3 ’ !

even better .sense to get theé students ‘involved.

v - < —

In zfact, 0

NN

3

would venture to say, without'student involvement in a
'\ . 'ﬁ‘ - ’s
- 7

to control

o~

program of antiwtheft,‘antifViolence, your efforts,

. -
b - -

. N . *
i

such matters would be doomed to failure. -0 ‘ -

. K S

.
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The question then for thfsffin@l viewpoint'is how'do you -
~ : : o : !

Ve f
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First, I would recommend a massive program of indoctrina-
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tion to brand on the conscience of ,the student body .that

P
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stydent'riﬁhts do not exist in a vacuum butiiath§rléo-exist oA

.
.
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in every instance with the assumption of student responsibilitf .
" L - '’ iﬁ‘ ; L]

. .
. o -~ . .
N ,
P

(aﬁd the primary respdnsiﬁilitiy, in m§ opinion;‘is the

PR . " . “
LI R .

awareness of and respect, for. the rights gf,others.) ' .
-~ N AR

. .
.

N B . » '

Secondly, tfy:encouraging student involvement inh a o . q

»
. . . 3 .
‘. N ! : -
‘ -

meaningful. program student goVernmenE-ﬁhere they have more .

-~ . -
» - ~ .
, , i
. - ) » %
. .

!

of .a role than to organize an occasjonal sagial function.

. ~ o CoT

’

- » < e i -
Let them monitor the buses for instance,  let them mdke 8ecisiens

\ -~
¥ -~ ) Fs

on what to do with the disruptivé student.  Let them develop

- » 1 ~
. . |
- N i N v . - .
1 ‘ T,

p;ogramSchémselfés to open the lavatories .to all,/students.

L3
) . .

» . ' [
» * . >

CTHIYS, étudené/,“along‘With theit parents,  could be .
. . f , N i . : @

-, -

bl ~

b . >
invited into school each Fall before schaool opens for‘a,

[N 5 . R -

clean up, paint up; ﬁix,ub day. Let thém have an- investment

’

. - . ,
v A -

in the apgeafan;e of their school. - . : . I L

:Fpurth} scﬁoéls should develop "school pride and ™ 1o
A - . ~ ) .

. . . ©
. 3 - . 4 —
¢

' ~
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. - - . \ * ~ » . ‘\c - . - -
.beautification proj&cts", even glveiligisfé‘prlzes to -~ ‘ .

’ AN ° .
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encoyrage student participatidn.
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Five,
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or stﬁd{J

sepse of pride as well as a sense of reponsibility in the

2

appearance of his school.
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Six, let students set, yp patrols to drive the parking

lots tosavoid theft of their tape d
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own cars.
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Severi, and instead of suspensien or expulsion for acts
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consider ‘the- implementation of a "work-off"

.

ecks and .radids from the

option tb work off the damage they

. @

- i

encourage students to paint murals in the halls .

h@llé. It's é’poﬁplar step that gives a student ‘a
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Eight, if all else fails, suspend spyrts for ‘one season
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. so that the tost savings can be‘diverted. into costs.for,school
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' One season without football and you'll find that
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team joining your team..
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with. you is' not -all inclusive. I -am sure there are many’
' ., programs that you have in your local school districts which
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‘ ,are.working very well and hopefully you will share those
) - AL ey ' e
Y with other school districts‘who may not be sharing a sifnifar
) " .. ‘success. .o ‘
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' But: the message-ﬁlﬁave brought to you today is réally an
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3 ! 1. Detail how we got* where we are “in educaticn today ‘
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ds far as cqurt decisions are, contermed; .
< 7 2. To expose some 'of the/ramifications ﬁhét I feel have
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« »  .resulted from those decisions; ahd : .
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.. 3. To suggest constructive alternatives to deal.with
those problems so that a proper and healthy educatiopal
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o
- climate where children can truly learn can once again be
% restored in this great country of ours. ‘ ,
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